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Introduction

In　the　run－up　to　the　Iune　2000　elections、　the　attention　ofthe　world’s　news　Ine－

dia　was　fbcllsed　on　Zimbabwe　more　iiitensely　than　at　ally　time　in　the　previous

20years　of　the　cotmtry’s　independence．　Perhaps　the　principal　reason　f（）r　the

keen　international　illterest　was　the　apParent　racial　diinension　to　the　election

campaign，110tably　the　vitriolic　attack　latmched　on　Zimbab、、・e’s　white　landown－

ers　by　the　country’s　incumbent　president、　Robert　Mugabe．　As　an　expression　of

his　animosity　towards　the　white　lalldo、、・ners，　Mr．　Mugabe　used　a　television　ad－

dress　on　the　occasion　of　the　20［h　anniversary　of　Zimbabwean　independence　to

describe　them　as“enemies　of　our　people”，　accusing　them　of　seekillg　to　return

the　country　to　colonial　rule．　Amid　such　harsh　rhetoric，　Mr．　Niugabe　outlined　a
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plan　to　reduce　significantly　the　role　and　illlportallce　of　Zinibabxve》s　once　pow－

erful（though　still　relatively　prosperous）white　Inillority　colnl〕〕unity．　Perhaps

the　Inost　highly　pしlblicized　ofMi・．　NIugabe’s　nnany　pre－election　declarations　was

his　threat　to　confiscate　hしmdreds　of　fi，　rins　from　their　white　owllel・s　for　1・e＿

distribution　to　landless　blacks．　In　this　case，　the　threat　was　backed　up　by　a　cer－

taindegree　ofphysical　fo　rce、　as　hしmdreds　ofwllite－owlled　farms　were　occupied、

often　violently，　by　supporters　ofNlr．　Mしlgabe’s　rulillg　ZANU－PF　party．

1）uring．　the　election　campaign，　President　Mugabe　also　accused　the　governmeIlt

of　Britain、　the　fbrmer　colonial　poxver、　of　interference　in　the　internal　affairs　of

Zimbabwe．　In　this　connection，　Mr．　Mugabe　announced　the　introduction　of　a

regulation　removing　rights　of　citizenship　fl・om　British　passport　holders　in　Zim－

babwe　　a　Inove　seen　by　sollle　as　a　first　step　towards　the　expulsion　ofthe　Brit－

ish　MillOritxr，　es　timated　at　around　20，000，0ut　of　a　total　white　Ininoritv　of
t　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　i

60、000－70，000（1）ail｝・Telegraph　2000），、y「hile　sonle　of　Nlugabe’s　threats　were

dislnissed　at　the　tiine　as　pure　election　rhetoric、　it　appears　clear，　followillg　the

narrow　victory　of　his　ZANU－PF　part｝・over　the　then　newly－formed　Movement

for　Democratic（二11ange（MDC），　that　the　Zimbabwean　govemmellt　relnains　set

oII　a　collision　course、vith　Zimbabwe’s　white　economic　elite、　earmarking　n〕ore

than　2000　white－owned　fal“MS　for　collfiscation．　Nlr　Nlugabe　has　been　particu－

larly　angered　by　the　strollg　supPort　alnong　white　Zimbabweans　for　the　oPPosi－

tion　N．IDC．　In　October　2000、　Mr．　NIugabe　threatened　to　prosecute　white

Zimbabwealls　forし‘war　crimes”c（）Inmitted　during　the　independence　struggle　of

the　l960s　and　1970s，　a　ll）etlsure　which、　if　pursued，　wollld　amount　to　a　revoca－

tion　ofthe　policy　ofrecollciliation　extended　to　whites　s、rhen　Zimbabwe　becanie

independent（Financial　Gazette　2000）．The　goxFernnlent　has　also　brought　severe

pressure　to　bear　oll　seniorwhite　members　ofZimbabwe’s　judician・．

In　official　pl“ollouncelllellts　and　illtelへTieNvs　with　the　press、　Presi（lent　Nlugabe

has　expressed　his　desire　tc）“Africanize”Zimbabwe’s　ecollonly．　But　inig．　ht　he

seek　also　to　extend　the　principle　ofAfricanization　to　other　areas，　such　as　theしlse

oflanguage　in　the　education　systenl　and　other　public　doniains．　？XS．「ith　this　ques－

tion　ill　milld，　I　shall　attelnpt　to　deterlnine　whethe［’、　in　the　process　of　reducing

the　status　of　the　coしII・tr＞“S．　SVhite　COIIInlUllity（the　vast　maj（）rit｝・　of　whoin　have

EIlglish　as　their　Ll），the　goN’ernnlent　might　also　seek　to　effect　a　dowllgradil190f

the　role　ofthe　English　language　ill　Ziinbab“’ean　society．
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However，　before　discussing　the　current　and　likely　future　sta，　tus　of　English　in

Zimbabwe、　I　shall　explain　how　discriminatory　policies，　particularly　in　the　area

of　education，　have　led　to　the　entrenchment　of　English　in　a　country　whose

population　is　largely　made　up　of　Ll－speakers　of　indigenous　A廿ican　languages．

There　is　little　doubt（as　I　shall　explain　ill　more　detail　later）that　the　language

does　play　a　very　prominent　role　in　Zimbabwe　today，　despite　the　fact　that　Illost

Zilnbabweans　do　not　use　English　as　a　medium　of　communication　in　their　daily

lives．　Indeed，　English　is　the　language　of　highest　prestige　and　the　dominant　me－

dium　in　much　of　the　public　and　pri、’ate　sector．　N．loreover，　as　the　linguist，　Kuln－

birai　Mkanganwi　points　out、　few　Zimbabwean　whites　speak　any　language　other

than　English，　yet　they　encounter　no　communication　problems　in　their　daily

lives－meanwhile，　those　Zimbabweans、、・ho　do　not　speak　English　do　occasion－

ally　experience　difficulties（Mkanganwi　l　989）．

White　Minority　Rule　in　Rhodesia

Rhodes　and　the　Or｛gins（元fW｝愉e　Don2｛nat｛on

As　in　other　parts　of　the　Af迫can　continent，　British　colonial　rule、vas　the　vehicle

fbr　the　spread　of　the　English　language　in　what　is　now　known　as　Zimbabwe．　In

l889，　a　wealthy　English　trader　by　the　Ilame　of　Cecil　John　Rhodes　im’aded　the

area　from　South　A丘ica，　accompallied　by　a　band　of　would－be　white　settlers．　Al－

though　Rhodes　had　come　in　pursuit　of　commercia1　interests，　his　company，　the

British　South　Africa（B．S．A．）Company，　quickly　became　the　deISacto　agent　fbr

British　colonization　in　the　area．　The　settlers，　who　were　we11－armed，　overcame

resistance　from　local　African　fighters　and　soon　began　taking　over　tribal　lands．l

These　lands　were　to　fo　rm　the　new　colonv　ofRhodesia．
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　〆

The　chief　colonizer、　Cecil　Rhodes，　was　renowned　f（）r　his　strong　imperialist

visions．　He　believed　that　the　British　had　an　inherent　right　to　rule　over　others，

and　is　known　to　have　harboured　a　dream　of　extending　British　rule　throughout

the　whole　of　the　A丘ican　continent“fronl　the　Cape　to　Cairo”．、Vhile　Rhodes　is

said　to　have　taken　a　strong　personal　interest　in　indigenous　African　culture，　the

regime　that　he　helped　establish　was　one　that　largely　ignored　the　needs　of　the

local　Afhcan　people　and　violated　their　human　rights（Thomas　l997）．　Rhodes
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personally　had　a　hand　in　shaping　Rhodesia’s　discriminator＞r　education　policy，

acting．　as　an　advisor　t〈）the　coinmittee　established　to　deterniine　the　structure　of

itS’WhiteS－onlV’edUCatiOn　SVSteln．
　　　　　　　　　　　　　　　　i　　　　　　　　　　　　　　　　　　　　　　　　　　　’

The　Rhodes　Legacy：Educa亡ionalごLingu｛st｛c　Discr｛lllinat｛Oll

Since　Rhodes　and　the　settlers　were　c（mcerned　solely　with　addressillg　thc　needs

of　the　white　colnn〕unity，　the　only　language　that　mattered　in　the　Rhodesian　edu－

cation　system　was　English．　Responsibility　for　educating　local　A丘icans　was　left

to　missiollary　schools，　though，　even　then，　such　educa　tion　had　to　be　conducted

on　terms　acceptable　t（）the　B．S．A．　Compan｝’．　Indeed、　the　only　lnission　schools

that　were　granted　ally　financial　assistance　by　the　colonial　authorities　were　those

that　agreed　to　dedicate　half　of　their　school　day　to　non－academic（i．c．　mallしLaD

work、　as　stipulated　in　policy　guidelines　laid　out　by　the　B．S．A．　Company．　Nlore－

over，　all｝T　lllissiolls　considered　’anti－establishlnenビ　risked　having　their　leases

withdraw11（Zvobgo　l998：16）．Ofcourse，　even　ill　the　Inissiona1T　schools、　a　heavy

ell1Phasis　was　placed　しlpOII　Englisl1，　since　nlally　of　the　educators　were　white、

English－speakillg（］hristians．　Nevertheless、　some　teaching　ofindigenous　African

lal19uages　did　take　place　　because，　as　N．lkanganxvi（1992）poillts　out、　mission－

aries　also　had“a　vested　evangelical　illterest　ill　ensuring　that　as　Mtllly　children　as

possible　learned　to　read　and　write　their　owll　mother　tongue”．

In　1922，　as　the　B・S・A（⊃ompal1ゴs　charter　was　due　to　expire，　a‘whites　onlジref－

erenduln　was　held　to　decide　whether　the　col（）Ily　should　be　incorporated　into

the　neighbouriIlg　Uniol〕ofSouth　Africa　or　become　a　separate　entity　wit1〕ill　the

British　empire．　In　l923，　Southern　Rhodesia　（the　area　IIOXV　kn（）wll　as　Zim－

babwe）was　forniall＞T　annexed　to　Britain　as　a　self－govelning　cobn｝・，2　with　its

own　legislature、　civil　service、　arnied　forces　and　police．

Over　the　next　several　decades　，　Africaiis　were　denied　access　to　a　dccent　educa－

tioll、　as　the　colonial　authorities　sought　to　ensure　that　they　would　not　be　able　to

conlpete　with　whites　ill　the　labour　market（although　the　authorities　were　keen

to　secure　a　pool　ofmtiiiual　labourers　with　the　requisite　skills　to　serve　the　white

coMMUIIity）．　Strong　Parallels　can　be　drawn　betweell　this　policy　and　the　so－

called　system　of　Bantu　EductltiOll，　as　practiced　in　apartheid－era　South　Africa

（Borg　2000：253）．In　l941，the　governnnent　agreed　to　establish　the　first　state－run
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secondary　school　for　blacks，　though　even　this　move　lllay　not　have　been　entirely

Inotivated　by　benevolence．3　A　decade　or　so　later，　the　governlnents　led　by　Gar－

field　Todd　（1954－58）and　Edgar　、Vhitehead　（1958－62）did　introduce　some

improvements　in　conditions　fbr　A丘icans，4　though　ultimatel｝・they　did　little　to

rectify　the　fUndamental　evil　ofasociety　organized　alollg　racial　lines．

The　victory　of　the　right－wing　Rhodesia　Front（RF）party　in　the　1962　General

Election　represented　a　retrograde　step　as　regards　conditions　k）r　blacks．　On　com－

illg　to　power，　the　RF　government　began　implementing　segregatiollist　nneag．　ures

akin　to　those　that　had　been　introduced　by　the　architects　of　apartheid　in　neighbour－

lng　South　AfHca．　One　such　measure　was　the　introduction　of　a　racially－based

system　of“Community　Development”，　which　sought　to　transfer　responsibility

for　African　education丘om　Christian　missionary　organizations（which，　as　mel1－

tioned　above，　had　taken　on　the　task　largely　neglected　by　successive　white　gov－

ernments）to　poorly－fumded　African　local　councils．　This　represented　another

blow　fbr　mother－tongue　education，　since　throughout　the　entire　period　ofwhite

rulc・the　only　bodies　to　have　shown　any　interest　whatever　in　developing　the

Iocal　A飼can　vernacular　languages　were　the　Christian　Inissionary　schools．　Coll－

ditions　fbr　blacks、、℃rsened　stilI　fUrther　iIl　l　965、　when　the　hard－line　priIne　Inin－

ister，　Ian　Srnith，　anno皿ced　the　colony’s　Unilateral　l）eclaration　of　lndependence

（UDI）丘om　Britain．51n　the　pre－UDI　educational　system，　some　of　the　AfHcan

languages　had　beell　taught　ill　schools　uP　to　S．　tandard　6、　while　others　had　been

taught　up　to　Standard　l（i．e．　the　eqしlivalent　of　the　current　Grade　3　in　Zimbab－

wean　schools）．　After　UDI，　the　educational　needs　of　the　nol1－white　conコmunitv
i

were　placed　at　the　very　bottom　ofthe　list　of　priorities．　As　all　illug．　tration　of　the

illiberal　and　unashamedly　racist　approach　of　the　Rhodesian　Front　goverllment，

the　Minister　of　Educatioll、　A．P．　Smith　announced　to　the　senate　ill　l970　that　the

governlnenピs丘rst　priority　was　to　provide　a　sys．　tenl　of　educatiol1“for　Europe－

ans、　Asians　and　Coloureds”．　This　approach　was　clearly　reflected　ill　the、、・ay　gov－

ernlllellt　allocated　financial　resources：ill　l970，　S234－238　was　spent　on　the

education　of　each　European，　Asian　or　Coloured　child，　compared　with　a　mere

＄24－28per　A丘ican　pupil（Godwi118（Hancock　l　993：34）．　Moreover，　while

、Vhites，　Asians　and　Coloureds　had　alnlost　l　OOo／b　access　to　secondarv　educatio11，
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　イ
only　12．5％of　black　pupils　ill　their　t’mal　year　at　primal下school、vere　able　to

enter　secondary　education．　Given　the　lack　of　spending　on　the　development　of

African　edしlcation、　it　is　hardly　surprising　that　English　remail〕ed　the　Inedium　of
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illstructioll　for　all　subjects（except　Shona　and　Ndebele）、　at　all　Ievels　of　schooI

education　and　ulliVel’sitv．
　　　　　　　　　　　　　　　　　　　　’

The　UDI　years　were　turbulent（mes　fbr　both　whites　and　blacks，　though　ulti－

Inately　they　represented　the　final，　desperate　chapter　in　the　history　of　white－

minority　rule．　Oll　March　l，1970，　the　Smith　governn〕em　f6rlnally　declared　Rho－

desia　a　republic，　though　it　proved　to　be　incapable　ofwithstanding　the　pressure

of　an　arlned　guerilla　struggle　and　international　isoIation．　The　arlned　conflict

was　finally　resol、・ed，　by　diplomatic　means，　at　the　Lancaster　House　Conference

ill　England　in　I979，　where　it　was　also　agreed　that　free　elcctions、、・ould　be　held

on　the　basis　of　universal　suffrage．　The　country　became　independent　in　April

l980　under　the　name　of　Zimbabwe．　Robert　Mugabe　becalne　prime　nlinister

R）110wing　a　multi－party　electic）n、　contested　by　seven　parties、　and　he　remains　ill

Power　to　this　day．

Language　lssues　in　lndependent　Zimbabwe

Given　the　blatant　in．iustices　ofwhite－minoriqr　rule　and　the　acrimolユy　ofthe　long

independence　struggle、　one　might　have　expected　the　lle“r　black－led　goverlMnent

to　begin　immediately　redressing　the　linguistic　inibalances　ilコtheir　coLlntry．　Cer－

tainly，　amid　the　euphoria　of　the　immediate　post－independcnce　period　in　Zim－

babwe，　there　were　certain　individuals，　like　the　prolllinellt　lin911ist　Kumbirai

Mkangallwi（1983），　who　did　argue　f（〕r　a　prolllOtiOII　ofAfrican　languages　and　a

downgrading　of　English．　However，　ill　generaL　there　apPears　to　have　been　little

interest、　especially　among　those　in　P…Tel’、　in　imPlenienting　any　meaningful

language　policy　re　fo　rni．　This　lnay　be　taken　as　an　indication　both　ofthe　extent　to

which　English　has　become　entrenched　in　Zimbabwean　society　and　a　general

acceptance　ofthe　linguistic　stcltuS　clllO．

The　LJnassai｛able　Position　o∫　English　ill　Zimba｛ni，e

According　to　the　national　collstitUtiOII，　Zimbabwe　is　a　tri－lingual　country：Eng－

hsh　is　the　designated　“official　lan9しlage”，　while　Sholla　and　Ndebele　（the　lan－

guages　s．　p　o　ke　n　by　the　two　larg．　est　ethnic　groups）are　clag．　sifie（i　as　“national

languages’〕．　It　is　estimated　that　apProxinlately　75％of　Zimbab、ve’s　l　l　million

］86
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people　speak　Shona　as　a　first　language　and　about　l6％speak　Ndebele（United

States　Central　Illtelligence　Agency　2000）．　However，　it　is　generally　acknow1－

edged－including　by　the　gox’ernment－commissioned　National　Lallguage　Policy

Advisory　Panel（1998）－that　the　statしls　of　Shona　and　Ndebele　is　large｝y　theo－

reticaL　Meanwhile，　despite　the　relativel｝r　sinall　number　of　native－speakers　in　the

country，　the　statし1s　of　EIlglish　is　lnost　certainly　reaL　Indeed，　the　role　of　English

is　dominant　in　just　about　all　of　the　key　domains　of　public　life－the　la、、T，　public

administratiol1，　education，　the　mass　media，　a，　nd　the　commercial　sector，　To

illustrate　the　extent　of　this　dominance：En91ish　is　the　principal　mediしIM　of

official　communication　in　the　Zimbabwean　parliament－it　is　used　for　debates

and　for　the　drafting　of　legislation．　English　dominates　both　the　electronic　media

and　the　press－there　are　daily　Ilewspapers　ill　English、　such　as　τ／le　Ziinbab“，e

Iiidepe｝ident，　The　Z｛mbabwe　Standard，　The　Heraid，　and　The　F｛賠ncial　Gazette、

but　no　daily　（only　week1｝T）11ewspapers　in　languages　other　than　in　English．

There　are　even　EngUsh－langしlage　nlagazines　（such　as　Moτo，　Parade　and

Horizon）which　target　a‘blaclぐ、　mainly　middle－class　readership．　In　terlns　of　the

broadcast　media：while　Shona　and　Ndebele　radio　stations　are　popular，　there　is

still　very　little　television　in　any　langしlage・ther　than　English．　lndeed、　n・n－

English　television　broadcasts　amount　to　just　a　couple　of　news　bulletins　a　day，

some　light　entertainment　shows，　and　a　few　commercials．　In　1996、　television

broadcasts　in　vernacular　1i，　nguatges　amounted　to　a　mere　5　hours　45　minutes　out

of　a　total　of　I　36　hours　per　week（National　Language　Policy　Advisory　Panel

l998：30）．

English　functions　as　the　lingtm．t｝・cll・lccl　ofthe　Zimbabwean　public　sector；as　such，

1110st　inforniation　about　public　services　and　activities　is　published　in　English

only，　thereby　disadvantaging　non－En91ish　speakers．　In　the　private　sector，　toc）

（especially　at　the　executive！management　level），English　is　the　principal　language

of　day－to－day　comnlullicatioll．　COMPLIIIies　also　routinely　use　English　to　issue

directives　and　to　disseminate　information　to　employees．

The（iominance　of　English　is　no　less　evident　in　the　key　area　of　education．　A1－

though　since　coming　to　power　in　1980，　the　new　Zimbabwean　go、・ernment　has

Ilelped　bring　about　a　dranコatic　increase　ill　access　to　fornial　education、　especiall）・

at　thc　primary　school　level（the　l992　Census　indicated　that　about　96〔）／（）of　the

population　aged　l8　years　and　below　were　attending　school）、　its　policies　have

served　to　entrench　still　fu　rther　the　position　ofEllglish　ill　the　national　educatioll
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systeln．　And　while　the　governlllent　can　take　credit　for　having　attained　a　very

high　literacy　rate　an1（川g　Zimbabwe｝s　youth（960／〇五）r　boys　aged　l5－19　years；

95％丘）rgirls，　according　to　the　l992　Census）、　its　record　is　much　less　praisewor－

thy　when　it　conles　to　the　prolllotiOll　ofilldigenous　laIlguages　withill　the　educa－

tion　system．　According　to　the　National　Language　Advisory　Panel（1998：26），　a

government　decision，　taken　so（m　after　independence、　to　drop　Shona　and　Nde－

bele　froni　the　list　of　exaniinable　sublects　at　Grade　7　effected　a　downgrading　of

African　vernacular　languages　withill　the　entire　education　system．　Even　thoし1gh

the　government　has　since　reinstated　Shona　and　Ndebele　as　required　subjects，

they　are　compulsory（ml｝・for　the　first　three　school　years（Goverllment　of　Zim－

babwe　1987）．　Nleallwhile，　Englig．　h　has　continued　to　be　a　requirelnent　fbl・all

f（）rms　of　education　and　trailling，　as　well　as　fbr　ulliversity　entrance．　And　al－

though，　officially，　education　is　English－niediuin　only　fl’oIn　the　fburth　grade，　any

statしls－collscioUS正）al’ellt　wallts　his　or　her　offspring　to　go　to　a　school　that　pro－

vides　English－medium　instruction　froln　the　outset．　The　apPeal　of　English　is

bolstered　further　by　the　fact　that　the　g．　overn　nl　ent　has　not　defined　an　oftlcial

language－i11－education　policy　that　acknowledges　the　value　of　mother　tollgues　as

media　ofinstruction，

Language　A　

ttitudes　itl　Ziinbab“，e

The　extremely　high　status　accorded　Eng．lish　during　the　years　ofwhite－minority

rule　led，　as・N　lkanganwi（1991）poillts　out，　to　a　diglossic6　relati（”nship　in　Zim－

babwe　between　English　and　the　vernacular　Ianguages．　And，　as　I　explained　in　the

previous　section，　two　decades　ofblack－nia．ic）ritハ・rule　has　not　challged　this　situa－

tion　at　all：the　inabilib’，　or　perhaps　relしlctance、　ofthe　governnlellt　of　Zimbabwe

to　promote　African　Ianguages　whether　tllrough　the　education　system　or　ill

other　donlains　　has　llleallt　that　EIlglish　colltillues　to　enjoy　unparalleled　status

alnong　citizells　ofall　ethnic　backgroしlnds．

According　to　Mkangallwi（1989），　this　perception　of　Ellglish　as　a　sine　qllcl　floil

forしlpward　social　mobilit｝・has　caused　many　Zimbabwealls　to　h（）ld　the　lallguage

ill　excessively　high　regard．　This、　ill　tul’ll、　has　led　a　growing　section　of　the　Zim－

babwean　population（lllost　notably　the　elite　and　urban　Iniddle－class）to　begin

using　English　in　doinains　where　they　formally　spoke　theirvernacular　languages．

Nlkanganwi　even　suggests　that　some　Zimbabweans　use　English、　because　of　its
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status、　fbr　effect　rather　than　fbr　communication．　As　he　explains，‘‘speakillg　Eng－

lish　in　Zimbabwe　o丘en　has　little　to　do　with　the　propositional　content　ofwords，

phrases　or　sentences，　or　their　denotative　n〕eaning，　or　with　the　re允rril19　Prop－

erり・of　utterances，　but　more　to　do　with　the　mere白ct　that　it　is　English　beillg

spoken　by　the　individual”（Ivlkanganwi　l　991）．

Given　the　high　status　of　English，　it　is　perhaps　no　surprlse　that　ZimbabN、・ean

parents　of　all　social　classes　are　determined　to　ensure　that　their　children　are　ex－

posed　to　the　langし1age　as　early　as　possible．、Vhile　there　is　relatively　little　data

available　on　attitudes　to　English　among　younger　Zimbab、、・eans，　a　survey　con－

ducted　by　Mparutsa，　Thondhlana　and　Crawhall〔1990）suggests　that　children　of

s．　econdar｝’　school　age　share　their　parents　regard　for　English（although　many　also

apPear　to　favour　a　stronger　role　fbr　their　Inother－tongues　ill　school　education）．

The　survey　revealed　that　while　L　1－Shona－speakillg　students　often　claimed　to　be

able　to　express　thelnselves　better　ilコtheir　mother　tongue，　they　tended　to　opt　to

study　fbr　academic　qualifications　in　English　in　preference　to　Shona，　reflecting

the　widely－held　belief　that　a　certif〕cate　in　an　indigenous　langしlage　yields　limited

value　in　the　Zimbabwean　labour　lnarkeL　Another　interesting　findiIlg　of　the

survey－and　one　which　may　help　explain　the　lack　of　govemmental　action　to

alter　the　linguistic　status　quo－is　that　mally　students　justified　the　position　of

English　in　Zimbabwean　socie巧・on　the　basis　ofits　international　significance、　As

the　authors　of　the　survey　explain，　few　respondents　apPeared　to　regard　English

merely　as　the　first－language　of　a　small　percentage　of（principally　white）Zim－

babweans（Mparutsa，　Thondhlana　and　Crawhall　l990：89）．

Zimbal戊weロηLaハ19t｛age　Pol｛り’：Maintaining　the　StatL’5　Qt‘o

Ill　March　l997，　Zimbabwe　played　host　to　a　high－profile　international　language

P・li（Y　c・nference、　the　lnterg・verninental（：・噛erκc・n　Langt‘age　P・licies　ill

．4frica，　organized　by　UNESCO　and　the　Organization　of　African　Unity。　At　this

conference，　whose　aim　was　to　strengthen　the　relationship　between　indigenous

languages　alld　economic　development，　each　participating　countr）・was　given　the

challenge　of　fbrn〕ulating　a　clear　language　policy，　within　which　all　indigenous

Ianguages　could　play　a　role　befbre　the　year　2000．　Speaking　at　the　time，　Dr．　Her－

bert　Chimhundu，　a　member　of　the　Zimbabwean　delegation（and　later　Chair－

man　of　the　National　Language　Policy　Advisory　Panel）explailled　precisely　why
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1angし1age　policy　reforln　was　so　importa，　llt　for　the　development　ofhis　coulコtl’y：

“ XVe　are　llo　longer　merely　talking　ab（〕ut　decelonization　ofthe　mind，　nati（mal　pride

and　identib’．　These　are　givells．　We　are　lloXV　elnphasizing　developmellt、　empower－

mellt　and　democracy．　Hoi、・c・tul　a　country　develop　its　human　resource　base　to　its

fullest　potential　without　the　languages　of　its　people？　CaIl　dclnocra（：y　be　guaran－

teed　whel1，　for　examplc，　the　Iaw　of　the　land　is　llot　understood　ill　the　lal〕9uage　of

the　peoPle2　Call　freedom　aiid　denlocracy　be　enjoyed　ill　a　foreign　lal19uage　7”

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　（Cited　in　Mail＆Guardiall　l997）

Clearly，　Zimbabwe　has　failed　tc）Ineet　the　challenge　laid　down　at　the　Intergov－

ernmental　Conference．　NIr．（）hinihundu’s　pleas　for　strong　govcmlnental　back－

ing　for　lang．　uage　policy　refbrm　apPear　to　have　fallen（）n　deafears．　N正ore　than　20

years　after　independence　was　declared，　Zimbabwe　has　barely　evell　tinkered　with

the　lallguage　policy　it　inherited　froni　the　white－led　goxTernlllelコt，　And　even　though

the　changes　ill　political　leadership　since　independence　have　bestowed　upoIl

Shona　and　Ndebele　sorne　ofthe　status　that　was　consistent王v　denied　them　under
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　イ

white　rule、　these　languages　still　lag　far　behind　English．　Anothcr　important　rea－

son　why　African、’ernacular　lallguages　lack　status　in　the　eyes（）fthe　black　popu－

lation　is　that　they　have　Ilot　been　su箭cielltly　developed　as　resoしlrces　for　national

develoPment，　e．9．．as　lallguages　of　business，　sciencc　and　technology，　literature　or

education．　There　is　still　a　paucity　ofspecialized　printed　niaterial　ill　indigenous

lan　q．　uages，　so　Zimbab、veans　will　almost　invariably　seek　oしlt　an　English－language

alterllative．　The　s．　ituatioll　is　even　more　serious　for　Zilnbabwe’s　so－called

‘minority　languages’　．7　These　lang．　uages　have　been　almost　completely　neglected

by　the　government；as　a　result，　their　use　ill　schools　has　gradしially　declined（Ha－

chipola　l998）．

For　all　the　governnlent　rhetoric　about“Afi’icaiiizatioii”and’‘illdigenizatk）1ゴ，

there　has　been　Ilo　real　attempt　to　raise　the　status　ofindig．　enoしls　languages　to　the

level　enjoyed　by　EIlglish，　whether　withill　the　education　system　or　in　society　at

large，　Indeed，　as・Mkanganwi（1992）points　out，　apart　from　the　constitutional

languagc　clauses　and　Section　550fthe　l987　Education　Act，　there　is　no　evidence

to　s　uggest　that　any　sigiiificant　language　policy　ref（）rlns　have　been　introduced　by

the　government．　Despite　the　best　efforts　of　concerned　academics　to　spur　polic｝・－

nlakers　illto　action，　there　has　been　surprisingly　little　debate　about　langしlage　pol－

icy　nlatters　　afact　ackllowledged　even　by　the　authors　of　the　oitl｝r　comprehen－

sive　language　policy　report　of　the　post－independence　era：the　Report　oll　the
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Formulatio〃（プa♪v’a　tional　Langt’㎎¢Poli〔ツ．　This　report－issued　in　1998　by　the

National　Language　Policy　Advisory　Panel，　a　six－member　body　made　up　of　uni－

versity　academics　and　representatives　of　go、・ernment　ministries　with　a　direct

interest　in　language－related　issues－contained　a　wide　array　of　recommenda－

tions　pertaining　both　to　the　general　principles　which　should　underlie　language

policy　and　the　practicalities　ofimplementation．

In　essence・the　report’s　authors　sought　to　provide　a　blueprint　fbr　an　equitable

national　language　policy　in　Zimbabwe．　To　this　end，　the　report　began　by　illus－

trating　the　extent　to　which　the　country　has　become　over－reliant　on　English　and

neglectfUl　of　its　many　indigenous　languages．　The　report　contained　a　number　of

concrete　recommendations，　e．g．　it　advocated　the　establishment　of　a　Language

Research　Centre，　as　well　as　a　three－tier　advisory　and　decision－making　structure

（with　a　National　Language　Council　at　the　top；National　Language　Committees

and　their　National　Languages　Board　in　the　middle；and　Local　Language　Com－

mittees　at　the　base）．　Ho、vever，　much　of　the　reporピs　content　appeared　to　be

aimed　at　establishing　the　basic　principles　which　should　underlie　future　language

policy，　and　raising　a　basic　awareness　of　Zimbabwe’s　language　problems　among

authorities　that　have　consistentlv　failed　to　consider　them．　The　authors　were
‘

careful　to　remind　the　authorities　that　any　language　reform　is　dependent　on　po－

litical　will，　speci丘cally　the　willingness　to　commit　state　fUnds（National　Language

Advisory　Panel　l998）．

The　apParent　lack　of　government　interest　in　language　issues　contrasts　starkly

with　the　situation、、・hich　prevails　in　neighbouring　South　A丘ica，　where　the　post－

apartheid　government（which　has　only　been　in　power　since　l994）has　at　least

fbrmulated　and　adopted　a　positive　language　policy　which　is　designed　to　redress

the　linguistic　imbalances　caused　by　decades　of、vhite－minority　rule．　The　South

African　language　policy　debate　has　been　a　widely－publicised，　vigorous　and　in－

f（）rnled　one，　although　there　have　been　some　major　problems　of　implementa－

tion．　In　Zimbabwe、　there　has　certainly　been　no　shortage　of　debate　concerning

the　inequities　of　white－minority　rule，　though　this　has　tended　to　fbcus　on　eco－

nomic　matters，　such　as　redistribution　of　land，　resources　and　business　assets．

It　is　not　entirely　clear　why　the　Zimbabwean　go、・ernment　has　been　so　reluctant

to　redress　the　linguistic　imbalances　of　white－minority　rule．　From　an　extreme
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perspective，　one　might　come　to　the　conclusion　that　the　current　elite　maintains

the　status　quo　fbr　reasons　of　self－interest：Zimbabwe’s　rulers　are　educated　and

English－speaking，　and　the　current　language　policy　serves　the　interests　of　people

like　them，　in　the　sense　that　the　best　employment　and　educational　opportunities

are，　in　large　part，　reserved　fbr　those　with　a　good　command　of　English．　A　less

cynical　explanation　may　be　that　policy－lnakers　simply　do　not　fully　appreciate，

or　remain　unconvinced　of，　the　importance　of　mother－tongue　education　in　fos－

tering　academic　development　in　children、　as　many　researchers（e．g．　Dutcher

l994；Krashen　l996；August＆Hakuta　l　997）have　argued．　Alternatively，　given

the　importance　of　English　as　a　Inediurn　of　international　communication，　par－

ticularly　in　southern　Africa，　Zirnbabwe’s　political　leaders　may　genuinely　believe

they　are　acting　in　the　people’s　best　interests　by　maintaining　the　status　quo・

、Vhile　it　is　clear　that　the　Zimbabwean　government　has　displayed　a　lack　of

political　will　when　tackling　language　issしles，　most　Zimbabweal〕s　do　not　appear

to　be　overly　concerned　that　English　still　plays　such　a　prominent　role　in　their

society，　Indeed，　there　has　been　no　grass　roots　agitation　among　ordinary　black

people　ill　supPort　of　mother－tongue　education；　nor　has　there　been　any

Zimbabwean　equivalent　of　the　protests　against　the　compulsory　teaching　of　Af二

rikaans　that　occurred　in　the　1960s　and　l970s　ill　the　black　townships　of　Soしlth

Af亘ca．　In　short，　aside丘om　the　writings　ofafew　university　acadelnics、　and　the

protests　ofsome　minority　language　advocates　opposed　to　the　illcreased　margin－

alization　of　their　mother－tongues　ill　Zimbabwean　society（Panaf亘can　News

Agency　1998），　there　has　been　little　pressure　oll　the　goverlmユent　to　instigate　lan．

guage　policy　re　fo　rm．

Prospects　for　Language　PoliCy　Reform
　　　　　　　　　　　　　　　　　in

　　　　　　　21s‘　Century　Zimbabwe

Even　if　the　Zimbabwean　government　were　immediately　to　begiIl　adopting　a

Inore　active　stance　on　language－related　issues，　it　would　find　its　eff（）rts　haln－

strung　by　some　ve巧・severe　problems，　the　solutions　to　which　currently　lie　be－

yond　its　capabilit＞r．　Perhaps　the　greatest　impediment　to　any　substantial　language

policy　ref（）rm　is　the　lack　offinancial　resources　available　to　the　government．　Put
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simply，　there　is　little　money　available　for　promoting　languages、、’hose　develop－

ment　has　been　hindered　by　decades　of　neglect．　In　this　connection，　the　authors

of　the　Repoi’t　on　the　Formt‘lation（）f　a　National　I．anguage　Policγeven　made　a

point　oflamenting　the　lack　ofadequate　financial　supPort　fbr　their　owll　research

project．　And　since　the　publication　of　that　report　in　l998，　the　Zimbabwean

economy　has　worsened　considerably，　and　it　appears　to　be　deteriorating　still

further．　To　illustrate：key　indicators，　such　as　ullelnployment，　inflation、　and　in－

terest　rates　all　remain　well　over　50％．　Zimbabwe’s　involveme耐ill　a　war　in　the

Denlocratic　Republic　of　the　Congo　has　drained　hundreds　of　millions　of　dollars

丘om　the　economy，　alld　support丘om　the　IMF　has　suffered　dela｝・s　in　part　be－

cause　of　the　countr｝・’s　failure　to　meet　budgetar＞・’　goals．　In　short，　Zimbabwe　is　in

dire　economic　straits．

While　Iinguists　might　argue　that　language　policy　reform　is　an　urgent　priority，

the　Zimbabwean　government　has　a　range　of　other，　arguably　much　more　press－

ing　matters　to　contend　with，　such　as　the　problem　of　AIDS．　Currently，　Zim－

babwe　is　estimated　t（）have　the　highest　rate　of　infection　in　the　world（United

States　Central　Intelligence　Agency　2000）．　Since　the　acrimonious　2000　elections，

Zimbabwe　has　also　beel〕plagued　by　fuel　and　electricity　shortages，　low氏）reign

exchange　reserves，　and　pohtical　turrnoil．

Aside　from　the　near　impossibili“’　of　mustering　the　requisite　financial　resources，

ma．jor　language　policy　reform　would　place　an　extremely　heax’｝・logistical　burden

on　the　government．　The　extent　of　the　upheaval　that　woul（l　ensue，　especially

within　the　education　systenユ，　is　di箭cult　to　predict．　That　said，　the　lack　ofeduca－

tional　resources　ill　the　Afhcan　languages　would　undoubtedly　represent　a　major

obstacle　to　the　smooth　implementation　of　hnguage－in－education　refbrm．　In

particular，　the　over－emphasis　on　English　has　led　to　the　inadequate　translation

of　teaching　materials　into　Zirnbabwe’s　indigenous　languages．　And　while　the

situation　is　particular1｝r　grave　with　regard　to　Zlmbabwe’s　so－called‘minority

languages’（Hachipola　l　998），there　is　even　a　shortage　ofteachers　with　thorough

knowledge　and　expertise　in　the　written　fbrms　of　Shona　and　Ndebele．　In　recog－

nition　of　the　scale　of　the　task　required，　the　Rel）ort　oηthe　Forrnulation　of　a八「a－

tional　Langμage　Poli（ハノadvocates　a　gradual　apProach　to　lallguage　policy　refbrm，

with　specific　emphasis　on　the　development　of　indigenous　languages　as　media　of

instruction．　Indeed、　it　takes　care　to　warn　against　too　many　sudden　changes　and
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sinlultaneous　delnands　on　students、　teachers，　curriculum　developers　and　pub－

lishers（National　Language　Advisory　Panel　1998：55）．

In　Pebruary　l998，　a　Commission　of　Inquiry　into　Education　and　Training　was

established　with　the　alm　of　overhauling　the　education　and　trainillg　system．　The

commission　issued　its　report　ill　August　1999，　stipulating　that　Shona　and　Nde－

bele、　in　addition　to　English，　were　to　be　the　media　of　instruction　throughout　the

education　and　training　system．

In　line　with　thc　recommendations　of　the　Commission　of　lnqui巧・into　Educa－

tioll　alld　Training，　thc　N．linistry　of　Education，　Sports　and　Culture　issued　a　state－

nlent　in　late　2000　explaining　that　all　prirnary　schools　would　have　to　introduce

Ndebele，　Shona　and（morc　surprisingly）French8　as　compulsory　sublects　from

2001．According　to　the　same　statement，　responsibility£or　employing　teachers

for　these　sublects　would　be　left　to　the　School　Development　Association（Daily

News　2000b）．　No　rationale　was　provided　fbr　the　introduction　of　French，　nor

was　it　explained　ho、、・the　requisite　mallpower　would　be　recruited．　If　imple－

n〕ented　with　sしlch　speed　and　apParent　lack　of　forethought，　the　Ineasures　would

clearly　run　contrary　to　the　recommendations　of　the　National　Language　Advi－

sory　Panel　and、　consequently，　almost　certainly　fail　to　achieve　their　intended

goals．　They　would　also　encounter　opposition丘om　speakers　of　Zimbabwe’s

’minority　languages’，　who　would　then　be　obliged　to　learn　English，　Ndebele，

Shona　and　French，　in　addition　to　their　own　rnく）ther　tongue．

Although　inter－ethnic　relations　in　Zimbabwe　have　generally　been　very　good，　it

is　worth　remembering　that　Zimbabwe’s　higher　politlcal　leadership（including

Presldellt　Nlugabe　himself）is　predominantly　Shona．　It　is　worth　bearing　in　milld

also　the　extellt　to　which　Matabeleland（the　ethnic　homeland　of　the　Ndebele　peo－

ple）voted　for　the　opposition　N．IDC　in　the　2000　elections．　Irrespective　ofcurrent

political　polelnics，　the　language　policy　issue　is　one　that　must　always　be　handled

with　extreme　care，　since　it　touches　upon　tribal　divisions．　For　instance，　accord－

ing　to　Hachipola（1998），　the　disproportionate　number　of　Shona－speaking　teach－

ers　and　headlnasters　in　Nlatabeleland　schools　has　ren〕ained　a　sensitive　issしle，

Agaillst　this　background、　the　continued　emphasis　oll　English　at　a　national　level

n〕ight　be　perceived　as　all　effective　way　of　avoiding　the　inter－ethnic　friction

that　could　occur　ill　Zimbabwe　if　the　government、were　to　give　one　indigenous
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language　preference　over　another．　This　common（though　not　uncontroversiaD

position　has　long　been　used　a　rationale　fbr　maintaining　the　hegemony　of　Eng－

lish　in　fbrmer　British　colonies　with　a　heterogeneous　population．　Indeed，　back

in　1966・Strevens　argued　that　English　was　the　only　feasible　language　in　such

countries　fbr　internal　political　unity，　inter－country　collaboration　and　a‘‘win－

dow　on　world　civilisation”（Strevens　1966：121）．

To　judge　from　the　examples　of　myriad　other　countries，　particularly　ex－British

colonies，　around　the　world、　it　is　likely　to　be　the　global（rather　than　the　local）

dimension　that　guarantees　the　pre－eminence　of　English　in　Zimbabwean　soci－

ety　in　the　21st　Century．　Certainly，　it　is　hardly　conceivable　that　future　govern－

ments　would　set　Zimbab、ve’s　language　priorities　purely　fbr　the　benefit　of　the

countり・’s　small　and　d、、元ndling　white　community（today　numbering　a　mere

60，000－70，000；down　from　280，000　in　its　heyday）．　Indeed，　Zimbabwe’s　leaders，

and　a　sizeable　proportion　of　its　people，　have　come　to　regard　English　as　much

more　than　the　mother　tongue　of　one　of　the　country’s　minority　ethnic　groups．

Today，　Zimbabweans　of　all　social　backgrounds　view　English　as　the　key　to　bet－

ter　educational　and　employment　opportunities，　and　as　the　essential　medium　of

regional　and　international　communication．　On　this　basis，　English　is　almost　cer－

tain　to　continue　to　pla｝・amψr　role　in　Zilnbabwean　society　well　into　the　new

centurV．
　　　　　〆

Despite　the　anti－white　farmer，　anti－British，　and　anti－colonialist　rhetoric　which

has　come　to　characterize　much　of　Zimbabwean　political　life，　especially　since　the

vitriolic　2000　election　campaign，　it　is　clear　that　downgrading　the　status　of　the

English　language　is　not　considered　an　option．　That　being　the　case，　it　remains　to

be　seen　whether　the　go、・ernment　will　emulate　Ileighbouring　South　A仕ica　and

elevate　Zimbabwe’s　indigenous　languages（speci丘cally，　Shona　and　Ndebele）to

the　level　of　offTicial　languages（i．e．　on　a　par　with　English）in　the　national　consti－

tution．　In　the　short　term，　however，　a　far　more　important　question　is、vhether

the　government　will　heed　the　recommendations　of　the　National　Language　Ad－

、元sory　Panel　and　implement　a　positive，　properly－financed　language　policy　which

actively　promotes　the　development　of　Zimbabwe’s　indigenous　languages．　To

judge　from　the　government’s　previous　track　record　in　the　language　policy　area，

the　prospect　ofdrastic　refbrm　seems　highly　unlikely．
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Unsui・prisiIlgly，　the　whdesale　seizしire　of　land　by　white　settlcrs　sowed　the　seeds　of　black　rescnnuent・

which　was　to　charactcrizc　the　entire　period　ofwhite　Illillorit＞’rule　and　fuel　the　guerrilla　stru991e

that　ultimately　led　to　the£oulldatioll　ot’thc　Republic　ofZimbabwe　il〕1980・Since　independence・

the　so－called“land　iss．　uc”has　continued　to　influence　Ziilibab“’eans’ perccptions　ofcollcepts　iike

propel・ty，　nationhood、　colnInunity、　eth［iicity　and　citizenship（Morrison　l996〕・Nloreover・as　the

violence　and　Llcrilllolly　ofthc　Iune　2000　election　call1Paigll　illustrate．　the　issue　is、　as｝’et・far　from

resolved．

、Vhile　the　B．S．A．　C〈）mpany　retained　its　niineral　rig．　hts　in　the　colollies　of　Southern　Rhodesia

〔pres　etlt－day　Zilnbabwd　and　Northerll　Rhodesia（present－da｝・ZambiaL　the　British（；overllment

to（ハk　over　land、　public　works　and　buildingg．　，　and　niaintained　the　right　to　hltervene　in　the　colony’s

aftUirs　ifit　deemed　it　to　be　necessarv，
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　ア

According　to　Zvogbo〔1990｝、　the　shgl〕t　iiberalization　ill　governmellt　polic｝’was　motivated　by　a

need　to　curry　favourwith　the　local　black　population　during　the　warycars・Atkinsol〕（1972）views

the　policy　change　merely　as　a　ploy　by　the　governnlent　to　gain　control　over　missionan’policies　oll

secondary　education．　Such　’liberalization’was　opPosed　by　【nany　politicians，　and　this　led　to　a

sPlit　in　the　ruling　party，

In　l953，　Southern　Rhodesia　、、・as　brought　into　a　‘ederation　（the　Fedel・ation　of　Rhodesia　and

N＞’a　s．　aland　）with　N（、rthcrn　Rhodes　ia　and　Nyasalalld．　Althoug．　h　this　federation　was　relatively

short－lived、　being　dissolved　by　the　British　g．overlllllent　in　l963、　it　did　coincide　with　a　period　of

relative　illlprOvelllellt　ln　conditions　for　Africans　ill　Soしithern　Rhodesia．　In　1964、　Br・itain　granted

Northern　Rhodesn　and　Nyasalalld　theii・independence（しinder　the　namcs（）f　Zambia　and　Mala、、・i

respectivcly），but　Southerll　Rhodes　ia　i’t’niained　a　colony・Britain、、『as　reluctant　to　allc）w　Southern

Rhodesia　to　becomc　independent　as　long．　as　its　g．　overn　ln　ent　shc）wed　no　sigll　of　transferring

P・litical　p・wer　t・the　mal・rit＞’　black　．ALfrican　c・mmunity・

The　Unilateral　Declaration　of　Independence　｛．UDD　was　motivated　by　the　refusal　ofsしlc（：ess．　ive

British　Governmビ11ts　to　grant　Southem　Rhodesia　independence　orl　terms　acceptable　to　Slnith

and　his　regime．　The　British　goverllmcllt　responded　by　imposing　economic　sanctkms　on　the

Sniith　rcg．　inle　and　leading　diplomatic　IlloN’es　to　isolate　it　froln　the　international　c：ollMIIUIIity，　e．g．

throug．hthe　United　Natioms　Security（：oしincil．　However、　while　the　sallctk）ns．　did⊂ause　c（msiderable

inconvenience　to　Smitlゴs　white－1コlillorit＞・goverllmellt，亡hcy　also　served　to　worsen　the　living

conditions．　of　the　black　population．　This，　in　tunn、　exacerbated　the　decline　iTl　black－white　relations

aiid　lcd　to　the　start、　in　l966，0f　all　ar［ned　independcnce　struggle　b｝・the　African　coMMUIIit｝’．

Over　the　next　decadc　or　so，　the　S．　mith　regime　continued　to　uphold　the　principle　of　white

suprelllacy　in　the　tiace　of　international　political　pressurc，　econornic　sallctiolls・and　guer’rilla

attacks．

Charles　Fcrguson　is　credited　with　first　us．　illg　the　terlll“diglossia”ill　his　l959　article、∫）i．gJiossitl．　In

simple　terms，　Ferguson　said　that　diglossic　speech　com［11unities　have　a　prestigious“Hi．gh”variety

2111d　a人‘1．ow’ヤvariety　with　no　official　status，　which　are　ill　coniplennentar｝アdistribution　with　each

other　　for　installce，　the　High　variety　niight　be　used　ill　literaturc　and　the　Low　variety　for

ordinary　convers．　ation．Although　Fcrg．　uson’s　original　defmition　of　diglosg．　ia　presupPoscd　that　the

High　and　Low、・aricties　were　closcly　related　variallts　of　essentially　the　stlllle　language，｝：ishman

（1967）extended　the　concept　of　diglossia　to　cover　situations　“’here　tk）rllls　of　two　unrelated
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　　languages　represent　the　High　and　Low　varieties．　lt　is　this　de商1ition　ofdiglossia　which　is　applicable

　　iTl　the　Zimbabwea1コcase．

7・　In　addition　to　English・Shona，　and　Ndebele、　the　followin9　‘nninority　lallguages’are　spokell

　　within　Zimbabwe’s　borders：Kalanga、　Hwesa，　Sotho，　S　hangani〔Tsonga｝，　Tollga　of　Mudzi　District、

　　Venda・Tollga・Chikunda・Dorna，　Chewa／N｝’an．ia，　Khoisan｛Tshwawo），　Barwe、　Tswalla，　Fingo　or

　　Xhosa，　Sena　and　Nambva．

8，　、、▼hile　French　plays　an　inlportant　role　in　certain　parts　of　Africa，　it　is　not　widely　spokell　in　the

　　region　where　Zimbabwe　is　located．　Indeed、　with　the　exception　ofNlozambique，　all　ofZimbabwe’s

　　iieighbours　fall　illto　the　so－called　Anglophone　camp．　The　lack　of　human　res（、urces（i．e，　Zimbab－

　　wcalls　with　a　workillg　knowledge　of　French［probably　constitutcs　t｝〕e　biggest　obstacle　to　the

　　introduction　ofFrench　as　a　compulsor｝’sublect　at　the　prinlar｝’school　leveL
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